ANNEX I
Request for inputs for the thematic report by the Office of the United Nations High Commissioner for Human Rights (OHCHR)

 “How climate change can have an impact on the 
realization of the equal enjoyment of the right to education by every girl”

Member States have been invited to submit inputs on the following aspects:

	NO.

	KEY QUESTIONS AND INPUTS SOUGHT
	INPUTS BY MALAYSIA

	1. The most important barriers for girls to their equal enjoyment of the right to education, in relation to:
· Potentially harmful impacts of climate change, including those on environmental degradation, and/or;
· Root causes of their unequal enjoyment of the right, exacerbated by climate change.


	
	Please explain, as much as possible, how such barriers affect the following four elements of the right to education:

· Availability (including an adequate infrastructure to meet the needs of girls); 
· Accessibility (including physical accessibility, affordability, and access without discrimination); 
· Acceptability (including quality of education); 
· Adaptability (adapted to the needs of students and of societies)

	In Malaysia, all schools are equipped with necessary infrastructure such as electricity, basic drinking water, single-sex basic sanitation facilities, handwashing facilities, internet services, and computers. Hence, all boys and girls in Malaysia has the equal enjoyment to the right to education. 





	2. 
	Concrete measures taken to respond to the barriers faced by girls indicated above, in relation to the four elements of the right to education. Particular attention to those who are marginalized and excluded due to the additional layers of discrimination would be most welcome.

	Significant efforts and progress have been made to achieve universal access to schooling. In eliminating gender disparities in education and to ensure equal access to all levels of education and vocational training for the vulnerable, including persons with disabilities, indigenous peoples and children in vulnerable situations, Malaysia has achieved adequate capacity to support the completion of schooling for most students, with a gender parity index of more than 1 in favour of girls (GPI at 1.02 for Primary schools, and 1.02 for Secondary schools in 2022). Furthermore, girls perform better than boys in school, with the performance gap being widest at the lower secondary level. Gender disparities against boys widen as children move up the educational levels. Girls have higher participation rates in tertiary education. 


	3.
	The most important existing gaps and challenges in education to empower all girls to contribute to the climate change agenda, including in their adulthood, such as in the context of:

· Developing the understanding on the right to healthy environment and the issues relevant to the impacts of climate change, including those on environmental degradation, through the integration of climate and environmental education into curricula;
· Direct response to climate change, through their leadership and participation;
· Building their resilience and capacity to adapt in the context of climate change, including access to skills development and technical and vocational education and training.

Please explain, if relevant, how such gaps and challenge affect the four elements of the right to education
	To provide students with a complete sustainability concept, a credible Education for Sustainable Development (ESD) curriculum instil gender equality, sustainable economic practises, poverty reduction, and other vital social and sustainability issues. Currently, Malaysia is revisiting the curriculum to include ESD components that address other sustainability issues. By empowering students to focus on education for sustainable development, poverty eradication, and equality, the pillars of sustainability help to create a sustainable and progressive society and increase racial harmony in multi-ethnic cultures, while at the same time contribute to the climate change agenda. 

	4.
	Concrete measures taken to empower all girls through education to contribute to addressing climate change, including in their adulthood, and if relevant, in relation to the four elements of the right to education.

	Malaysia embeds elements of climate change in a transdisciplinary manner into existing subject areas such as science, citizenship education, geography, and language courses. Climate Change Education or CCE in Malaysia is not taught as an individual subject. Instead, aspects or elements of climate change have been integrated in the National School Curriculum from preschool to secondary levels. Elements of climate change like protection of the environment, global warming and greenhouse effect, sustainable consumption and production are incorporated across the curriculum that aim to raise awareness and develop positive attitudes for a sustainable future.  


	5.
	As much as possible, we would appreciate to receive the following information in relation to your responses to the points 1-4 above:

· Data disaggregated by sex/gender, age, disability, and if possible, also by other grounds, including income, race/ethnicity, geographic location and migratory status;
· Information on girls who are in vulnerable situations and/or who face intersecting forms of discrimination, such as those who are affected by humanitarian crises, armed conflicts and disasters; living in poverty; married, pregnant or have children, with disability, and/or belonging to minorities or indigenous communities.

	

Data is not available.





Prepared by:
The Government of Malaysia
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