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1. The most important barriers for girls to their equal enjoyment of the right to education, in relation to:

In the Brazilian context, ensuring equal access to education for all girls faces significant challenges, particularly considering the impacts of climate change and environmental degradation. These challenges intersect with both the potentially harmful effects of climate change and the underlying factors contributing to unequal access to education, creating complex barriers that disproportionately affect girls. These challenges are further compounded by the prevalence of natural disasters in Brazil. Between 2013 and 2022, natural disasters struck 93% of Brazilian municipalities, affecting over 4.2 million people and damaging more than 2.2 million homes, according to the National Confederation of Municipalities (CNM)1. In Brazil, more than 40 million children, representing nearly 60% of the country's youth population, are exposed to various climate and environmental risks, as revealed by the Climate Risk Index for Children's study. For example, over 8.6 million are in areas vulnerable to water scarcity, while more than 7.3 million face the risk of river flooding2. These data highlight the significant exposure of Brazilian youth to environmental and climate challenges.
The availability of education is directly impacted by climate change, which can damage infrastructure and limit educational opportunities, especially in regions prone to natural disasters. 2,443 Brazilian schools are located in risk areas,3 1,798 of them are public and 645 private schools. Of those, 729 are in hydrological risk areas (ARH) and 1,714 are in geological risk areas (ARG)4. Climate change complicates girls' access to education, exacerbating existing challenges. This situation is particularly difficult for those from marginalized communities, due to lack of transportation, increasing economic pressure, and gender discrimination. It also affects the acceptability of education by compromising its quality. For instance, climate-related disruptions, like frequent school closures or teacher shortages due to displacement, can lead to a decline in educational quality5. Consequently, this results in lower-quality learning materials, insufficient teaching resources, and reduced teacher-student interaction, all of which negatively affect girls' access to quality education. Therefore, degraded learning environments, resource inadequacies, and gender biases diminish the quality of education for girls, perpetuating inequalities. The adaptability of education is crucial, particularly in light of the new challenges posed by climate change. There are no public policies regarding back up plans in case education gets disrupted because of climate facts. It is likely that in any case, children will be away from school until a new one is built or access to the one affected is regained. Consequently, girls may face additional responsibilities or vulnerabilities due to climate-related events, necessitating flexible and responsive educational approaches.

[bookmark: _bookmark0]1Agência Brasil - Rio de Janeiro. Desastres naturais atingiram 93% dos municípios nos últimos 10 anos. Mais de 4,2	milhões	de	pessoas	tiveram	de	deixar	as	próprias	casas.	2023.	Available	at: https://agenciabrasil.ebc.com.br/geral/noticia/2023-07/desastres-naturais-atingiram-93-dos-municipios-nos- ultimos-10-anos.
[bookmark: _bookmark1]2 UNICEF para cada criança. (2022). Crianças, adolescentes e mudanças climáticas no Brasil 2022. Fundo das	Nações	Unidas	para	a	Infância	(UNICEF).	Available	at: https://www.unicef.org/brazil/media/21346/file/criancas-adolescentes-e-mudancas-climaticas-brasil-2022.pdf.
[bookmark: _bookmark2]3 According to Cemaden Educação which is a programme of the National Centre for Monitoring and Alerting Natural Disasters (CEMADEN), a research institution linked to the Ministry of Science, Technology and Innovation. It works with school communities and in partnership with various institutions and aims to help create a culture of disaster risk perception and prevention. Cemaden Educação. Escolas e comunidades na prevenção de riscos de desastres. Available at: <https://educacao.cemaden.gov.br/>.
[bookmark: _bookmark3][bookmark: _bookmark4]4 Centro Nacional de Monitoramento e Alertas de Desastres Naturais (Brazil). (2022). Educação em clima de riscos de desastres: Programa Cemaden Educação (p. 33). ISBN 978-65-87432-46-5. Available at: https://unesdoc.unesco.org/ark:/48223/pf0000383095.
5 UNESCO. Learning at risk: The impact of climate displacement on the right to education. Global report. Paris, França: UNESCO, 2023. ISBN 978-92-3-100642-5. Page 51. Available at: https://unesdoc.unesco.org/ark:/48223/pf0000387895.locale=en.

2. Concrete measures taken to respond to the barriers faced by girls indicated above, in relation to the four elements of the right to education. Particular attention to those who are marginalized and excluded due to the additional layers of discrimination would be most welcome.

When facing these barriers is paramount to give girls a chance to voice their opinions about how they are affected and what should the tools to prevent, and remedy be. In this sense, through the consultation of Brazilian children for General Comment n. 266 girls had the opportunity to give their opinion on how they are affected by climate change. From this project, it was noticed that many children did not know what climate change is, but based on an explanation they were able to point out several negative effects on their daily lives. Environmental education is provided for in Law n. 6.938/1981 and in the Brazilian Constitution (Art. 227, § 1º, VI), which provides that everyone has the right to an ecologically balanced environment, and it is up to the public authorities to promote environmental education at all levels of education and public awareness for environmental preservation. However, this is still to be seen for most of the girls in the country, due to economic challenges to access to quality education in general.
The Baniwa Eeno Hiepole School7, located in the Alto Rio Negro Indigenous Land, in a remote area of the Amazon, Brazil, is an example of how it is possible to overcome barriers regarding culture. This school promotes sustainable indigenous comprehensive education (SDG4) based on the appreciation and strengthening of local knowledge and knowledge, from the way of thinking to understanding different ways of relating and living with nature and the world, promoting equal access to indigenous girls.
3. The most important existing gaps and challenges in education to empower all girls to contribute to the climate change agenda, including in their adulthood, such as in the context of:

The most cited reason for non-attendance at school is the need to work outside the home (48% of cases); seconded by learning problems (30% of cases); and then the absence of a return, after pandemics, to in-person classes (29%) and the responsibility for caring for family members (28%). Other obstacles include lack of transportation (18%), pregnancy (14%), difficulties related to disabilities (9%), and instances of racism (6%)8. In addition, adolescent females and women face disproportionate discrimination throughout the educational process concerning access, retention, completion, treatment, and learning outcomes, as well as in career decisions, leading to disadvantages beyond just schooling and the school environment9. The first obstacle, then, is girls' access to education.
Even when girls have access to education, there is a gap in the provision and quality of human rights, environmental and climate education also due to teachers’ and school staff qualification10 or the lack of spaces for discussion among the students.11 This must be tackled by public policies and

[bookmark: _bookmark5]6 CLÍNICA DE DIREITOS HUMANOS PUCPR; CENTRO DE DEFESA DA INFÂNCIA MARISTA. Children and
Climate	Change:	Perceptions	of	the	Present	and	for	the	Future,	2022.	Available	at: https://www.clinicadh.com.br/post/cdh-e-centro-de-defesa-da-inf%C3%A2ncia-marista-produzem- relat%C3%B3rio-para-o-comit%C3%AA-dos-direitos-da-crian%C3%A7a.
[bookmark: _bookmark6]7Escola Baniwa Eeno Hiepole. Quem somos. Available at: https://eenohiepole.wordpress.com/quem-somos/.
[bookmark: _bookmark7]8  UNICEF/Ipec. (setembro de 2022). Educação em 2022: A Voz de Adolescentes. Available at: https://www.unicef.org/brazil/media/20186/file/educacao-em-2022_a-voz-de-adolescentes.pdf.
[bookmark: _bookmark8]9 Comitê para Eliminação da Discriminação contra as Mulheres. Recomendações Gerais Adotadas pelo Comitê para Eliminação da Discriminação contra as Mulheres, p. 330. Available at: https://www.defensoria.sp.def.br/documents/20122/b536382b-a0fd-465f-3e75-e92e454140b1. Accessed on: 15 Feb. 2024.
[bookmark: _bookmark9][bookmark: _bookmark10]10 PLAN INTERNATIONAL. Mudanças Climáticas, gênero e idade: considerações sobre o acesso à educação e financiamento climático. Available at: https://plan.org.br/wp-content/uploads/2023/12/Estudo-Global-Mudancas- Climaticas-Plan-International.pdf.
11PLAN INTERNATIONAL. Real Choices, Real Lives: Climate Change And Girls’ Education: Barriers, Gender Norms And Pathways To Resilience. Available at: https://plan-international.org/uploads/2023/11/Climate-Change- and-Girls-Education_Synthesis-Report_Nov2023_.pdf.

cooperation between national and sub-national governments, however, these decision-making spaces are still very white, elitist and male, what challenges any concerns about girls. Besides all that, girls are generally treated as a vulnerable group and not as active stakeholders or agents of change and climate finance projects, which could fund this education, rarely address the risks and challenges specific groups face, including girls (considered explicitly and significantly in less than 4% of projects)12.
4. Concrete measures taken to empower all girls through education to contribute to addressing climate change, including in their adulthood, and if relevant, in relation to the four elements of the right to education.

55.03% of students that know about climate change said that they learned at private school and 62.50% of them learned from public schools. Therefore, schools are an important tool for tackling climate change. In Brazil, the National Common Curriculum Base13 mentions the term "climate change" only three times in its 600 pages but not directly associated with any skill to be developed during basic schooling, making the subject neither obvious nor propositional. A positive example is the "Transforming Schools Program” an initiative of the Ashoka organization in partnership with the Alana Institute (Brazil). The selected schools encourage and train children and young people to take an active role in making the necessary changes, in different social realities and supported by values and tools such as empathy, teamwork, creativity and protagonism.
5. As much as possible, we would appreciate to receive the following information in relation to your responses to the points 1-4 above:
To answer the points raised in the previous questions, we will refer to the results of the report Children and Climate Change: Perceptions of the Present and for the Future14, conducted by PUCPR's Human Rights Clinic together with other institutions. This information is based on Brazilian data and statements made by the rights holders themselves:

a) when asked "Have you ever heard about children's rights (such as their right to education, their right to health, their right to information, their right to drinking water, their right to be heard)?", 90.30% (n=214) of children answered yes.
b) What do you think about the following statement? ‘When I try to talk about environment protection and climate change other people have ignored or dismissed me’: 59.65% (n=68) of girls in general (both social and private schools) claimed that they are ignored or dismissed when trying to talk about environment and climate change, however, this number drops significantly when analyzing only the answers given by boys (n=41 or 43.16%).
c) 61.40% (n=70) of the girls in general (both social and private schools) indicated they have no access to or do not know how to access help if their rights were to be affected by environmental damage and climate change; for the boys, the rate was 51.58% (n=49);
d) Asked if they think there is enough easy-to-understand information about what governments and companies are doing to protect the environment and avoid a climate crisis, 64,56% (n=153) answered no; 74.56% (n=85) of the girls in general (from both social and private schools) indicated that there was not enough and easy to understand information about state and corporate actions in favor of the environment and to tackle climate change. On the other hand, only 56.84% (n=54) of the boys indicated the same.


[bookmark: _bookmark11]12 PLAN INTERNATIONAL. Mudanças Climáticas, gênero e idade: considerações sobre o acesso à educação e financiamento climático. Available at: https://plan.org.br/wp-content/uploads/2023/12/Estudo-Global- Mudancas-Climaticas-Plan-International.pdf.
[bookmark: _bookmark12]13	MINISTÉRIO	DA	EDUCAÇÃO.	Base	Nacional	Comum	Curricular.	Available	at: http://basenacionalcomum.mec.gov.br/. Accessed on: 15 Feb. 2024.
[bookmark: _bookmark13]14 CLÍNICA DE DIREITOS HUMANOS PUCPR; CENTRO DE DEFESA DA INFÂNCIA MARISTA. Children and
Climate	Change:	Perceptions	of	the	Present	and	for	the	Future,	2022.	Available	at: https://www.clinicadh.com.br/post/cdh-e-centro-de-defesa-da-inf%C3%A2ncia-marista-produzem- relat%C3%B3rio-para-o-comit%C3%AA-dos-direitos-da-crian%C3%A7a.
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